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Abstract: This community service project addresses the critical need for holistic 
education and physical-motor development at SD IT Al-Fajar Bandung. Modern 
educational trends often prioritize cognitive outcomes at the expense of physical and 
aesthetic dimensions, leading to a neglect of essential motoric skills in primary school 
children. Utilizing clay as a tactile and flexible medium, this program aimed to 
stimulate fine motor coordination among 50 elementary students. The intervention 
was designed within a holistic-integrative framework, combining creative art 
activities with Islamic core values such as Ihsan (excellence) and Amanah 
(trustworthiness). The workshop followed a structured pedagogical approach, 
beginning with university-led demonstrations of fundamental shapes and 
transitioning into autonomous creative exploration. Results indicated that the "duck 
shape" instructional model effectively bridged the gap between imitation and 
independent problem-solving, enhancing students' dexterity, spatial reasoning, and 
creative confidence. Furthermore, the provision of instructional modules ensures the 
sustainability of these practices within the school’s curriculum. This initiative 
demonstrates that integrating specialized tactile media into elementary education is 
a vital step toward nurturing the "whole child" and fulfilling institutional quality 
standards. 
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Introduction  

 
SD IT Al-Fajar Bandung is an educational 

institution that integrates the national curriculum with 
Islamic values to provide a holistic learning experience. 
As Arifin Ahmad (2018) explains, holistic education is a 
philosophy based on the premise that individuals find 
identity and purpose through connections to the 
community and spiritual values. He notes that a truly 
holistic pattern must accommodate six dimensions of 
learner potency: physical, emotional, intellectual, social, 
aesthetic, and spiritual. Chandra et al. (2024) emphasize 
that holistic education is not just a concept but a set of 
essential developmental services—including health, 
nutrition, and education—that must be fulfilled 
simultaneously.  

The urgency of this program at SD IT Al-Fajar 
arises from a common weakness in many modern 

educational settings. Arifin Ahmad (2018) observes that 
learning is often too oriented toward "teaching for the 
test" (focusing only on cognitive results) rather than 
"teaching for the whole task." This imbalance often 
leaves physical and aesthetic development neglected. In 
the context of primary education, children are at a 
critical stage where motoric skills are not just physical 
attributes but are foundational to cognitive growth. 

The pursuit of holistic development at the 
elementary level must also prioritize the creation of an 
inclusion-friendly learning environment. According to 
Rijal et al. (2025), a holistic approach is essential to 
ensure that every student, regardless of their individual 
learning needs, receives equal educational rights and 
opportunities for growth 

The limitations of traditional, cognitive-heavy 
instruction are also highlighted by Patel (2003), who 
argues for an interaction-based approach to learning. 
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Patel suggests that critical and holistic learners are 
developed through active engagement rather than 
passive observation. In this context, the clay workshop 
serves as a vital pedagogical tool that shifts the focus 
from purely theoretical knowledge to the development 
of practical, critical coordination skills. 

Motor development, particularly fine motor 
coordination involving small muscle movements in the 
hands and fingers, is essential for a child's autonomy. 
According to Suryana (2021), art activities using tactile 
media like clay are vital for stimulating neural 
pathways. Arifin Ahmad (2018) further supports this by 
highlighting the "tactual" principle, where learning 
occurs through touch and physical interaction with the 
environment. 

When children manipulate clay, they engage in 
"embodied cognition," which helps them internalize 
spatial concepts and creative problem-solving skills. 
Without this stimulation, children may face difficulties 
in handwriting, reduced dexterity, and a lack of creative 
confidence. This community service aims to bridge this 
gap by providing 50 students at SD IT Al-Fajar with the 
tools to explore these physical and aesthetic dimensions. 

Statistical analysis (Gea, et. al., 2025) indicates that 
a comprehensive educational approach which treats 
physical, social-emotional, and cognitive growth as an 
inseparable unit, can account for a substantial portion of 
a child's developmental progress. By focusing 
specifically on clay as a tactile medium, this workshop 
directly addresses the physical-motor domain, which 
serves as a critical foundation for a child's overall 
readiness to engage in more complex academic and 
social tasks. 

The usage of clay aligns with the principle that 
education at the elementary level should be an enjoyable 
and exploratory experience. Rodiah et al. (2024) 
emphasize that integrating "play" into the curriculum is 
essential for maintaining student motivation and 
ensuring long-term developmental success.  

To ensure the effectiveness of this intervention, 
the program integrates modern management with 
spiritual values. Khoiroh, et al. (2025) argue that the 
transformation of Islamic education requires a holistic 
quality approach that combines Total Quality 
Management (TQM) with Islamic core values such as 
Ihsan (excellence) and Amanah (trustworthiness). By 
utilizing clay media, this service aims to fulfill the Ihsan 
principle—striving for excellence in a child's creative 
output—while ensuring the school meets the 
community's expectations for a balawnced, high-quality 
education.  

 
 
 

Method  
 

The implementation of this community service 
program follows a structured, three-stage process 
designed to ensure that the training is both effective and 
sustainable for the students at SD IT Al-Fajar. 
 

 

 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Process of community service 
 

The implementation of this community service 
program follows a structured, three-stage process 
designed to ensure that the training is both effective and 
sustainable for the students at SD IT Al-Fajar. The 
program begins with a formal administrative stage to 
ensure alignment between the university and the 
partner institution. This involves finalizing the 
partnership agreements and sorting all necessary 
administrative documentation required for the 
community service execution. During this phase, the 
team conducts a strategic discussion with the school 
leadership to determine the specific target groups. It was 
decided that the workshop would be tailored to a 
maximum of 50 students, ranging from class 5 to 6. 

The second stage is the direct implementation of 
the training through a hands-on workshop. To ensure a 
conducive learning environment, the 50 participating 
students are guided by the community service team. A 
key element of this method is the involvement of Telkom 
University students as facilitators. Each student assistant 
is responsible for mentoring a small group of children, 
assisting them in exploring the medium, mastering basic 
techniques, and encouraging creative expression. This 
peer-mentoring approach allows for personalized 
attention. 

The final stage focuses on program evaluation and 
the sustainability of the intervention. Immediate 
feedback is gathered from the participants and school 
staff to assess the workshop’s impact on the students' 
motor coordination and engagement levels. To ensure 
the program leaves a lasting legacy, the university team 
provides the school with specialized modules. These 
modules contain comprehensive guides on how to work 
with clay, allowing teachers to replicate the activities 

Preparation and 
administrative phase 

Clay workshop 

Evaluation and 
knowledge transfer 
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and integrate clay-based learning into their future 
creative curriculum independently. 
 

Result and Discussion 
 

The community service program was successfully 
conducted on May 5, 2026, as the university team arrived 
at SD IT Al-Fajar to implement the practical workshop. 
The execution of the program yielded highly positive 
outcomes, characterized by high levels of student 
engagement and the successful application of fine motor 
techniques. 

The workshop took place in an open area within 
the school grounds, providing a conducive and 
collaborative environment for creative exploration. A 
total of 50 students from Class 5 and Class 6 participated 
in the session. This specific age group was selected 
because, as noted in the developmental context, these 
students possess the cognitive maturity to process 
complex instructions and the imaginative capacity to 
translate abstract ideas into physical clay forms. 

 

 
Figure 2. Workshop location. Students are divided by genders 

 

The session began with an introductory 
presentation on clay as a medium, explaining its unique 
tactile properties. To foster teamwork and social 
interaction, the students were split into small teams of 2–
3 people. The core of the training focused on basic 
shaping techniques; the team provided a step-by-step 
demonstration starting with a duck shape to teach the 
fundamental principles of volume, proportion, and 
smoothing. This allowance to explore various animal 
forms beyond the initial ‘duck shape’ encourages 
indipendent problem-solving and creative flexibility 
within a new learning environment. As Xiao et al., (2022) 
writes, successful educational programs must ensure 
that students can communicate their ideas in new 
situations and understand that real-world problems 
often have multiple causes. 

 
Figure 3. Presentation on basic of shaping clay 

 
Following the initial demonstration, the students 

began their hands-on practice. Members of the 
university team, including student facilitators, moved 
among the groups to provide direct support and 
corrective guidance on hand positioning and pressure. 
While the duck was the primary instructional model, 
students were given the autonomy to either perfect their 
duck shape or venture into creating other animal forms. 

 

 
Figure 4. Guidance from community service team 
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Figure 5. Guidance from community service team 

 
This freedom of choice led to a diverse range of 

outputs, with many students experimenting with 
different textures and anatomical structures. As Arifin 
Ahmad (2018) suggests, this "Creative Expression" 
allows students to move beyond rote imitation toward 
genuine "being" and self-actualization. From a motoric 
perspective, the act of pinching, rolling, and smoothing 
the clay served as an intensive exercise for their fine 
motor coordination. 

Due to the technical nature of the material, the 
workshop session was dedicated exclusively to shaping. 
Since clay requires a minimum of 24 hours to air-dry 
before further processing can occur, the shaping phase 
was treated as the foundational "Whole Task" for the 
day. 

To ensure the sustainability of the learning 
process, the workshop does not end with the physical 
session. Upon completion of the shapes, the school was 
informed that they would receive a comprehensive 
instructional module. This module allows the students 
to continue the progress independently once the clay has 
dried, covering the subsequent stages of: 
1. Sanding (Amplasing): To smooth the surface and 

refine the edges. 
2. Coloring: To enhance the aesthetic and expressive 

value of the work. 
3. Finishing: To protect the final product and provide a 

professional appearance. 
This approach aligns with the Total Quality 

Management (TQM) principles of providing a complete 
"Standard Operating Procedure" (module) to the partner 
institution, ensuring that the skill transfer remains 
permanent and the school can maintain the quality of the 
art education independently (Khoiroh et al., 2025). The 
enthusiastic feedback from the 50 participants confirms 
that such tactile-based interventions are highly effective 
in breaking the monotony of academic-heavy curricula 
and stimulating the "aesthetic and physical" dimensions 
of holistic development. 

 

 
Figure 6. Students and community service team 

 

Conclusion  

 
The community service program at SD IT Al-Fajar 

successfully demonstrated that integrating creative art 
activities into the primary school environment 
significantly enhances children's development. By using 
clay as a primary medium, the initiative provided 48 
students from Class 5 and Class 6 with a rare 
opportunity to balance their academic routines with 
intensive fine motor practice and aesthetic exploration. 

The workshop held on May 5, 2026, proved that an 
interactive, mentor-led approach effectively bridges the 
gap between following instructions and exercising 
personal creativity. Starting with a simple foundational 
shape and moving toward autonomous animal 
sculpting allowed students to build confidence in their 
manual dexterity and spatial reasoning. The 
collaborative atmosphere, supported by university 
facilitators, ensured that every child received the 
guidance necessary to translate their imagination into 
physical form. 

Furthermore, the project was designed with a 
focus on long-term impact rather than a one-time 
interaction. By providing the school with specialized 
modules for the drying, sanding, coloring, and finishing 
phases, the team ensured that the learning process 
continues beyond the workshop. This transfer of 
knowledge empowers the school to maintain a high 
standard of arts education independently, ultimately 
supporting the students' growth into more creative, 
coordinated, and expressive individuals. 
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